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Abstract

Teaching with widely accessed social media network tools like Facebook can positively contribute to

students’ writing performance and quality of writing. However, teachers usually disregard Facebook
because they doubt if it can be used as a platform for education. Therefore, this nested experimental design
study investigated the effect of a Facebook writing group on students’ paragraph writing performance and
the quality of paragraph writing. In order to achieve these, the researchers used randomly selected grade
11 students who were then randomly divided into two groups: experimental group and control group. The
experimental group was taught paragraph writing in their Facebook writing group, whereas the control
group was taught paragraph writing in a face-to-face (conventional classroom) situation. The researchers
used pre-test and post-test to understand the effects of Facebook on students writing performance. An
Independent sample T-test of the pre-test was used to check the equivalence between the experimental and
control groups at the pre-intervention stage. Since the inferential statistical values for the pre-test mean of
the control and the experimental groups were (t (.430), df=22, p=.671) at 0.05 level of significance, the
groups were considered similar. The researchers used the same statistical test on the post-test to examine
the impact of the treatment (the intervention). The study finding revealed that there was a statistically
significant difference between the scores of the groups in favor of the experimental group as the inferential
statistical values for the post-test mean difference between the groups were (t (3.442), df=22, p=.0.002) at
0.05 level of significance. The researchers attributed this considerable result to the effectiveness of using
Facebook for paragraph writing. However, the qualitative analysis of 14 paragraphs of the Facebook
writing group showed that the quality of the paragraphs was not to the standard. As a result, teachers
should equally consider the quality of students’ writing in addition to the improvement in their
performances when using Facebook writing groups for teaching writing. Coursebook writers should also
include writing tasks involving technological tools like Facebook at least as extension activities to the
classroom writing with adequate exercises on punctuation, spelling, grammar, capitalization, and
organization.
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1. Introduction

The presence of technology in and around the classrooms is affecting teachers and students either
positively or negatively. It is becoming certain that it forces teachers to modify their ways of
teaching. This is especially true for language teaching as the face-to-face communications we used
to do are now modified and gone beyond borders with the introduction of emails and social media.
If teachers ignore to include technology in their lessons, students will soon see them as old-fashioned
and backward. Yet, students continue to use the technologies. Chapelle (2008) believes that since
students started accessing technology outside the classroom, this will make them expect technology
use in the classroom. Littlejohn and Pegler (2007, p. 22) assert that ... there is a sense in which the
learner cannot be separated from technology and will use it with or without explicit instruction from
the tutor.” This is the case with Facebook among Ethiopian teenagers, i.e., secondary school
students. A review of studies on Facebook by Aydin (2012) asserts that Facebook users are

predominantly students.

Teachers who create Facebook groups for the lessons they teach would be seen as innovative and
forward-looking because as Fox (2011, p. 2) writes, “Today more than at any other time, the
potential for technology to provide a major catalyst for change in what we do and how we do it in
education has never been more apparent.” Wang, Woo, Quek, Yang, and Liu (2012, p.428) write
that “It [Facebook], like many other new technologies, has potential power for teaching and learning

because of its unique built-in functions that offer pedagogical, social and technological affordances.”

With the current progressively increasing access to technology in the country, English Language
teachers in Ethiopia need to see options like Facebook for extending classroom learning. Warschauer
(2000) and Chapelle (2003 and 2008) affirm the importance of technology in language teaching and
learning as it has already started to affect it. Hockly (2012, p. 110) particularly states that “It is
increasingly difficult for us to separate language from the digital environment in which it is being

used.”

After reviewing the vast literature on Facebook between 2012 and 2015 as a technology-enhanced
learning environment, Manca and Ranieri (2016) indicate that Facebook is an informal, dynamic,

social and flexible environment where structured learning experiences can take place. However,
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Aydin (2012) writes that Facebook participation is criticized for leading to inappropriate behaviors,

abuse, cyberbullying, and problems related to privacy and friendship.

With the new political change in Ethiopia, Facebook is used to create social unrest by spreading hate
speeches and rumors. In such a situation, starting to think if Facebook can rather be used as a
platform of education would be important. In addition, if we have to connect their experience of
using Facebook for language learning, writing would be a good choice since communications in this
media are done through writing. If all schools provide Facebook writing tasks, learners can start to
focus on responding to teachers’ demands, and they may stop footling on Facebook. Yet, this has to
come from data-driven working cases, and it has to be done through a closed group of classmates to
reduce the uncertainty to write for a global audience. Moreover, Facebook Writing groups, in
particular, can be counterproductive as students write with lesser anxiety than face-to-face writing

due to the absence of teachers’ strict physical follow-up.

On the contrary, there are already a bulk of studies on Facebook in education. For instance, Mazman
and Usluel (2010), Pimmer, Linxen, and Grohbiel (2012), Buga, et al. (2014), Wang and Vasquez
(2014), Bowman, and Akcaoglu (2014), Magogwe, Ntereke and Phetlhe (2014), MiloSevic’, et al.
(2015), Lambic (2016) and Sirivedin, et al. (2018). Nonetheless, we have observed that studies
combining the effects of Facebook Writing Group on paragraph writing performance and quality of
written paragraphs in secondary schools are negligible, especially in Ethiopia. Magogwe, Ntereke,
and Phetlhe (2014) note that research on using Facebook in education in Sub-Saharan Africa, which
includes Ethiopia, is scanty. Thus, the researchers have decided to explore the effects of a Facebook
writing group on students’ writing performance and the quality of paragraphs. The objectives of the

study were specifically to:

1. explore if experimental students’ paragraph writing performance significantly improves after
their involvement in the Facebook Writing Group compared to the control group.

2. examine the quality of the students’ paragraphs in the Facebook Writing Group.

1.1. Hypothesis
The hypotheses (H) of this study are:
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Hi: Experimental students’ paragraph writing performance significantly improves after their
involvement in the Facebook Writing Group compared to the control group
Ho: Experimental students’ paragraph writing performance does not significantly improve

after their involvement in the Facebook Writing Group compared to the control group

2. Methodology
2.1. Design of the Study

A nested experimental design was used to examine the effect of the Facebook writing group on
Ethiopian secondary school students’ paragraph writing skills. This research design had both pre and
post-tests and experimental and control groups with random assignment of subjects into the
experimental and control group. Complementing this design, a descriptive analysis of the paragraphs

written by the experimental group was also made.

2.2. The Samples and The Sampling Techniques

Chamo Secondary School eleventh-grade students who were taking the English Language as a
subject in 2016/17 were taken for the study. A total of 40 students (n=40) were randomly selected
from a list of 220 (N=220) students using a simple random sampling technique. The 40 students
were further randomly grouped into experimental and control groups using systematic random
sampling techniques where (n=20) were experimental and (n=20) were control groups. Since eight
participants dropped out from each group, the analysis was made based on the remaining twelve
students for each group. Moreover, of 28 paragraphs written by the Facebook Writing Group

students, 14 of them were randomly selected for the descriptive analysis.

2.3. The Data Collection Instruments

The instruments of data collection used in the study were pre-test and post-test and document
analysis. The tests were paragraph writing tests where students were asked to write descriptive
paragraphs on topics provided by the researchers at the pre and post interventions stage. Even if the
topics of the pre and post-intervention writing tests were different, the instructions and the types of

paragraphs they were required to write on were similar. Moreover, the marking rubrics for both cases
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were identical. On the other hand, the documents for the study were the 28 paragraphs produced by

the experimental group on tasks that included describing the Ethiopian flag, writing about coffee

making in Ethiopia, and writing about oneself.

Scoring

The students’ writings were scored on the bases of spelling, punctuation, organization, and grammar

through a pre-prepared rubric. The total score of each test was 20 points, and the weightage for each

item in the rubrics was 5 marks. The rubrics defined the marking from five points to zero, with five

referring to perfect spelling, punctuation, organization, and grammar and zero referring to hardly any

correct spelling, punctuation, and grammar and a disorganized paragraph. See the table below for the

rubrics.

Table 1: Rubrics for marking the pre-test and post-test written paragraphs

Criteria of | 5 4 3 2 1 0
N | Marking
1 | Spelling No spelling | Very few | A moderate | A large | A very | Hardly
error spelling number of | number of | large Any
errors spelling spelling number of | correct
errors errors spelling spelling
errors
2 | Punctuatio | No Very few | A moderate | A large | A very | Hardly
n punctuation | punctuation | number of | number of | large any
error errors punctuation | punctuation | number of | correct
errors errors punctuation | punctuatio
errors n
3 | Organizatio | All Very few | Moderate | A big | A very big | Disorganiz
n sentences problems organizatio | problem of | problem for | ed writing
are very | in the | n problem | organizatio | the
well organizatio n organizatio
connected to | n n
each other
4 | Grammar/L | No grammar | Very few | A moderate | A large | A very | Hardly
anguage errors in the | grammar number of | number of | large any
paragraph errors grammar grammar number of | correct
errors errors grammar grammar
errors
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Validity and Reliability of the Tools

To ensure the quality of data collecting tools, piloting was made with a group of grade eleven
students at a different school. The test was administered twice on two different occasions. The
second was administered after a week after the first administration and the scoring was made by a
teacher-oriented for the purpose based on the rubric prepared. The piloting Pearson Correlation
Coefficient of the test result revealed a significant and strong relationship (r (11) = .81, p =.001). To
check the validity of the tests, they were shown to a university instructor from Educational
Psychology who majored in Educational Measurement. The expert saw the test as valid concerning
the objectives of the study.

Materials and Procedures of the Study

This study used the following experimental and course organization procedures.

1. Training: The experimental groups and their teacher were helped to take induction training for an
hour. The contents of the training included how to join a Facebook writing group, how to write using

cell phones, and how to provide feedback on Facebook writing.

2. Applying Tools: The pre-tests were given to the students in the control and experimental group
on the first week of their lessons; in fact, this was done before the induction training. This was to
understand the writing skills of the experimental and control groups at the start for later comparison.

The post-test was administered to the two groups upon the completion of all the writing lessons.

3. The Treatment: Different descriptive paragraph writing exercises for both the experimental and
the control groups were the materials used in the study. The experimental group was accessing the
instructions, and they had to do the exercises in the closed Facebook Writing Group formed by the
researchers. Feedback on their writing was given through the Facebook-trained teacher, and peer
feedback was also occasionally provided. The access devices which both the teacher and the students
used were mobile phones. The control group, on the other hand, was called for writing classes in a
pre-arranged schedule, and they were provided with the writing tasks in the usual face-to-face
manner. Feedback on their writing was given on papers they produced by the teacher, and peer
feedback was also occasionally provided. The lessons lasted for Four months from February 2018 to
May 2018.
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2.4. Data processing and analysis

The test results were analyzed using SPSS version 20 to compare the outcome of the intervention
both between groups and within groups. The statistical tools used for the quantitative aspect of this
study were the independent t-test and paired samples t-test while the paragraphs were qualitatively
analyzed for sentence elements of a paragraph, organization, spelling, punctuation, capitalization,

and grammar.

Independent Samples T-test

An independent sample t-test for the significance of the mean difference in the writing test result was
used to examine whether the mean differences between the experimental and control groups were
statistically significant or not. Statistically, the rejection or acceptance of a null hypothesis is always
made based on some level of significance (alpha level) as a criterion. In social science research like
this one, the 5 percent (0.05) alpha (a)) level of significance is often used as a standard (Cohen and
Lea, 2004). Therefore, a (0.05) alpha level of significance was used throughout this study.

Paired samples T-test

The paired samples t-test was used to determine the significance of mean gains in the writing test
result within the experimental group, comparing the pre-and post-intervention results. The paired t-
test was preferred, as measurements were taken from the same subject before and after some
intervention. In addition, pairing increases the chance that any differences are due to the treatment
effect. This is because the paired t-test avoids some of the experimental errors as it picks up a
significant difference.

Both independent and paired samples t-tests were used throughout, provided that the assumptions of
t-tests have been met. These assumptions are that (1) the scores in each group should normally be
distributed and (2) the variances for the scores of the two groups should be equal (homogenous). The
normal distribution of the test was checked through physical observation of histograms of the scores,
and they were found to be approximately normal. The second assumption was checked using
Levene's Test for Equality of Variances. Since the Significance (Sig.) value for Levene’s test was

greater than 0.05, the first line in the table (Equal variance assumed) was used.
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3. Results and Discussion

This study aimed at exploring the effect of a Facebook writing group on the writing performance of
students and on the quality of the paragraphs they produce. This section presents the results and
discussions of the study.

3.1. Results of the study
3.1.1. Pre-intervention Status of the Groups

Before the intervention, an independent t-test was run to see if the two groups were equal in their
pre-test. The result is indicated in Table 2 below.

Table 2: Pre-intervention status of students on the writing performance test

Group N Mean SD Df t P
Experimental 12 14.1667 2.44330 22 430 671
Control 12 13.7500 2.30119

Table 2 above is a 2- tailed independent samples t-test for the equality of means comparing the
experimental and the control groups in their paragraph writing pre-test mean scores. The pre-test
mean scores of the experimental and control groups were 14.16 and 13.75 while standard deviations
were computed to be 2.44 and 2.30, respectively. As depicted in the Table, the inferential statistical
values for the pre-test mean the difference between the control and the experimental groups were (t
(.430), df=22, p=.671) at 0.05 level of significance. Since P>.05, there is no significant difference
between the means of the two groups. Therefore, the experimental and control groups were similar

in their paragraph writing scores before the experimental treatment.
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3.2. The effect of a Facebook writing group on students’ writing performance
3.2.1. The difference between the experimental and control groups

To identify if there is a significant mean difference in the paragraph test result between experimental
and control groups at the post-intervention stage, an independent t-test was run. Table 3 shows this

computed output.

Table 3: The post-test Result of both the experimental and the control group

Group N Mean SD T Df P
Experimental 12 16.7500 1.95982 3.442 22  0.002
Control 12 14.0000 1.95402

Table 3 is a 2- tailed independent samples t-test for the difference of means comparing the
experimental and the control groups in their paragraph writing post-test mean scores. The post-test
mean scores of the experimental and control groups were 16.75 and 14, while standard deviations
were computed to be 1.95982 and 1.95402, respectively. As shown in the Table, the inferential
statistical values for the post-test mean difference between the experimental and the control groups
were (t (3.442), df=22, p=.0.002) at 0.05 level of significance. Since P<.05, there is a significant
difference between the means of the two groups. These numbers showed that there was a statistically
significant difference at (a<=0.05) between both post-tests of the experimental group and the control
group according to their value. This showed that using Facebook in improving the students’ writing
performance had a positive effect on the achievement of the students in the experimental group more
than the students in the control group. The positive performance could probably result from the
students’ freedom to practice writing in their own time, pace, and space, which in turn reduced

writing anxiety.

The positive changes in the use of Facebook in writing are supported by other research findings and
scholars. Aydin (2012) asserts Facebook improves foreign and second language learning skills in
reading and writing. Williams and Beam (2018), based on a review of research on technology and
writing, conclude that technology-mediated writing instruction results in improvements in students'

writing skills. A study by Sirivedin, Soopunyo, Srisuantang, and Wongsothorn (2018) also indicates
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that Facebook helped the study participants significantly improve their writing skills, namely

accuracy, meaningfulness, clarity, and relevance.

3.3 The Analysis of Facebook Writing Paragraphs

Different tasks of writing were given to both groups. The tasks included describing the Ethiopian
flag, writing about coffee making in Ethiopia, and writing about oneself. These were analyzed for

sentence elements of a paragraph, organization, spelling, punctuation, capitalization, and grammar.

3.4. Paragraphs Describing the Ethiopian Flag

Screenshots of two paragraphs were selected for qualitative analysis of the Facebook writing group

on Describing Ethiopian Flag. These are presented below.

2 F il 40% 6 11:51

Be the first to like this

Aman Zed Our national flag design
a horizontal tricolor of green,yvellow
& red with the national emblem
superim posed at the center. The
colors have their ovwn meaning:
Green:- represents the richness &
the fertility of our land as well as
hope. Yellow:- represent religious
freedom & peace. Red:- represent
the sacrifice of our fathers, who
spilled their blood in defense of
Ethiopia additionaly it adopted 31
October 1996 and designed by
Abebe Alambo.

MMayw O7 at 18:56 - Like - Reply

Figure 1: The first paragraph on describing Ethiopian flag
Figure one is a screenshot of Aman Zed’s paragraph written in the Facebook writing group. The

topic sentence comes at the beginning of the paragraph, describing the color and design of the
Ethiopian flag. Even if it lacks a verb, the topic sentence played its purpose of introducing the
paragraph. The three sentences following the topic sentence describe the meanings of the three
colors following what is introduced in the topic sentence. However, the fourth sentence neither
relates to the details nor is a concluding sentence. In fact, the paragraph has no concluding sentence.
A new sentence should have started at ‘additionally’. This sentence reads odd and difficult to

understand. ‘Additionaly it adopted 31 October 1996 and designed by Abebe Alambo.’

55



Tesfaye et al./EJBSS Vol:3(No:2), 46- 66 | 2020

[a] €& 2 2= Foall 402 11:51

ADbebe Alambo.
Mayw O7F at 18:56 - Like - Reply

Fia Di ClirestiZ BeyZ The under or
the green part indicates {Ethiopian
fertile land & capacities on it} The
middle means the vellow indicates
{the counties peac & tolerance with
respect}, The near part that a red
colour indicates {ethiopians
history of defence under
bounderies with heros of legends},
At the middle the star with 5
branch in a circle blue colour
shows.,.the countries equlity of
Nnation nationality & constitution of
democracy.

May O7 at 21:39 - Like - Reply

Figure 1: The second paragraph describing the Ethiopian flag
Figure 2 is a screenshot of another paragraph written in the Facebook writing group. The paragraph
has no topic sentence. It directly goes to the details with explanations provided in braces. The use of
the word ‘near’ in the third sentence is rather confusing, and using braces made the reader difficult to

follow the central idea of the paragraph. The paragraph also has no concluding sentence.

In general, Paragraph 1 reads better than Paragraph 2. However, the number of paragraphs which

were sampled for analysis was only two, which may not show the whole picture.

3.5 Paragraphs on Traditional Coffee making Process in Ethiopia

A total of five paragraphs on the Traditional Coffee making Process in Ethiopia were selected for
analysis. The paragraphs were of varying length and organization. The brief descriptive analysis of

each is presented below along with the screenshots.
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=5 F ool A0%cmd 11 :52

Semahegn Adugna FIrst, vwe burm a
charcoal. vwe roast the coffee
beanmns omn the burming charcoal
until it is changed imn to black after
that vwe pour vwater in to a kettle so
called in Aambharic "Jebena®™ which
is traditional instrument thhat is
used Ffor boiling(Omaking) a coffee.
Then we put thhe jebena omn the
burmning charcoal. At thhe same time
wwe crush the beans in to powder.
after the vwater boils, we pour the
Powvwder in to jebenmna. vwhen it is
ready |, vwe prepare thhe traditiomnal
coffee ceremony of Ethiopians.
Fimnally wvwe can drink the coffee.
Sopr O6 at 1 6: 27 - Like - Reply

HKasech replied - 1T Replwy

Write a comment... =n = =

Figure 2: The first paragraph describing the Ethiopian traditional coffee-making process

Figure three is a screenshot of a paragraph by Semahegn Adugna. The paragraph starts with the first

step of the traditional coffee-making process and continues to describe this in detail in six sentences,

even if the end of the second and the beginning of the third sentence is not known due to the absence

of a period at the end. The concluding sentence is simply a restatement of the last sentence. The

paragraph has no topic sentence.

2 F il 4A0%ckd 11:52

Mentesnot Simon First we need
some equipments for the
preparation of coffee these are a
Nnumber of Cups because in
tradition of ethiopian, Coffee is
drunk with family or freinds not
alone. a taditional kettle namely
jiebena is used also Charcoal is
NnNecessary. we start by burning the
charcoal or if we use stove we just
start to roasting the coffee. then
wvwe make sure the cups are clean.
afer thhat we crush the coffee then
vwe mix it with a boiled water. then
we are ready for the ceremony
Apr 29 at 16:3171 - Like - Reply

Kasech replied - 1 Reply

L2 Wirite a comment... =» el

Figure 4: The second paragraph describing the Ethiopian traditional coffee-making process

Alike the earlier paragraph, the paragraph by Mentesnot starts with the first step of the Ethiopian

traditional coffee-making process. The paragraph contains six sentences, but none of the sentences is

capitalized except the first. The concluding sentence declares that the ceremony is ready. Similar to
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the earlier paragraph, this has no topic sentence. The word ‘then’ is repeatedly used to show the

steps.

#% Hall 40%H 11:52

Simshaw Wendimagegn 1. Burn
the charcoal

2. Roast the coffee beans

3. Wash the cups

4. Crush the coffee beans in to
powder

5. Pour water in to jebena and put it
on the charcoal

6. When it boils pour the powder in
to jebena

7. Wait for some time and it will be
ready for drink

Apr 29 at 17:01 - Like - Reply

Kasech replied - 1 Reply
Figure 3: The third paragraph describing the Ethiopian traditional coffee-making process

This paragraph is written in instructions form instead of a paragraph describing the process of
making Ethiopian traditional coffee. This might be because the writer misunderstood the instruction,
or the researchers did not make the instructions clear. However, the writer clearly describes the steps

of making traditional coffee.

- @ & A % Eall 31%012:19

< Comment

Abinet Salile

We roast the coffee beans on the Charcoal
and next we crush them in to powder. Then
we wash the Cup and kettle of
Coffee(Jebena). After that we pour water in to
Jebena and put it on the charcoal. when it
boils we pour the coffee powder in to the
jebena and we wait some time. At last we can
drink a perfect coffee.

Apr29 at 16:19

Kasech Beyene Ok! try to continue

May 07 at 13:36 - Like

Figure 4: The fourth paragraph describing the Ethiopian traditional coffee making process
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This is a paragraph of five sentences with all the sentences punctuated well except the fourth one.
Four of the sentences are supporting details, and the last one is a concluding sentence. However, the
paragraph has no topic sentence. The preposition ‘for’ is missing in the fourth sentence after the

word ‘wait.’

S F ol 38<%E 11:55

Hena Z Legend

iNn ethiopia making a cofee has a unique
way.we start it by burming a charcoal,.then
by using roasting pan we roast it untill it's
colour changed in to black brown. after
this we grind it by using mortar and pistle,
at the same time we boill water in kettle.
when the water boils we add the cofee
powder in to the kettle after few minutes
we smile the ethiopian unique cofee.finally
we drink it with our neighbours by
surrounding with an excellent cermony.in
ethiopia cofee is Nnot just a hot drink but it
is the back bone of our social interactions.
e

NMay 0O4 t de]

Figure 5: The fifth paragraph describing the Ethiopian traditional coffee-making process

Unlike the previous four paragraphs, this one has a topic sentence. The topic sentence is followed by
six sentences of supporting details, with no capitalization at the start of each sentence. Even if the
concluding sentence is not well-connected to the details, it appears at the end. We can say this is a
paragraph with all elements of a paragraph included compared to the previous four.

To sum up, the paragraphs describing the Ethiopian traditional coffee-making process are of varying

organization and punctuation problems, but all varying degrees very well describe the process.

The paragraphs on writing about oneself

A total of seven paragraphs on writing about oneself were selected for analysis. The brief descriptive

analysis of each is presented below, along with the screenshots.
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# .l 372 12:00

FG Di CarestiZ BoyZ my name is
fuad seid. i'm 17 years old. i came
to this world in 1992.my born place
was adiss abeba.when i become 3
vears old. i came to arbaminch.
then i start learning in beru tesfa
school from {kg to 6 grade}. then i
changed my school to hibret
lelimat from {7 to10 grade}. know i
learmn chamo s&p school.i'm
interest in enjoying my life.i've 1 bro
& 2 sis,my hobby is want for
apologise.peac is my game.

Mar 17 at 18:48 - Like - Reply

Figure 6: The first paragraph on writing about oneself

This paragraph of Fuad contains twelve sentences, and none of the beginning sentences are
capitalized. The phrase ‘my born place’ in the second and ‘know’ in the eighth sentence are wrongly
used. They are to mean my birthplace and now, respectively. The sentence ‘I’m interest in enjoying
my life.” is a strange sentence. This probably is to mean that ‘I want to enjoy my life.” Difficult to

find a topic and concluding sentence in this paragraph.

= @ & A % F.all 36% 12:00

€& Comment

)
wals
lam meseretemariam zinsbu i'm 17 years
old i was born in 1992E.C in Arbaminch i
have 2 berazer &1 sisteri learn in Beruh
Tesfa KG &Primary school from kG up
grade 8 then .Then | went to chami
secondary &preparatory school still know i
learn in chamo.

Mar 17 at 19:56

Polye Tadesse Xv

Kasech Beyene ...brothers...
...from KG up to...

Apr03 at 18:12 - Like

Figure 9: The second paragraph on writing about oneself
Difficult to know where a new sentence starts in this paragraph, as sentences are not punctuated
well. Very odd to see the word brother spelled as ‘berazer’ in the third line. Similar to the first

paragraph, it is difficult to find the topic and concluding paragraph.
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] €& 2 A 2 F il 36% 12:00

< Comment

& Kedy Man

my name is kedir jemalu . i'm 17 and live in
arbaminch which is found in gamo gofa
region. i start learning in gero school and
i'm change in to chamo when i'm grade 4 .|
one bra and one sis my is 24 and my sis is
18 years. now she studies social science
at school of chamo. my favorite music
team is cyber abissinia i think they are the
best crew in my country.my dream is
study computer science.
Mar 17 at 21:43
e Kasech Beyene ..I..

L .. have one...

After full stop capital letter

...to study...

Apr O3 at 18:15 - Like

Figure 10: The third paragraph on writing about oneself

Alike in the earlier paragraphs, capitalization at the beginning of sentences is a problem here. The

paragraph has several grammatical problems. One bad example is ‘i’m change in to chamo when i’m

grade 4°. Missing words are making the meanings of the paragraph obscure. ‘I one bra...my is 24...°

are some examples. Alike the previous paragraphs, this one also does not have both a topic sentence

and a concluding sentence.

2 E ol 36%M 12:02

Bakl Amaf Zed

My Nname is Amanuel Zenebe Beyvene. |
born in GamoGofa zone Bonke woreda
Geresse ketema in 1990 julel from my
dadi Zenebe Beyvene and from my lovely
ma Tigist Lelo. 1 want th school at 6. After
a year my dadi change his worke pleace
from Geresse to Hawassa. l learn in
Hawassa from grade 1 -8 in daynamic KG
and primary school. Before 4 years we
came to ArbaMince and i join chamo
secondary and preparatory school in
grade 9th stil now i learn in there. 1 have 3
brothers and a sister. In the future | want
tobe a computer engineer

Mar 18 at 08:34

Kasech Beyene ..1 was born...
..Geresse town on July 1/1990...

Figure 11: The fourth paragraph on writing about oneself

Compared to the earlier paragraphs, the beginning of each sentence in this paragraph is capitalized

well. However, there are several grammatical errors. ‘I born in.. I want school.. after a year my dadi

change his worke...” are some examples. There are some spelling errors too. ‘Jule’ to mean July, in
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the third line, ‘worke’ to spell work in the sixth line, and ‘pleace’ to mean place in the same line are
some. Regardless of the errors, a reader with contextual understanding can understand the message

the writer wanted to pass on in this paragraph..

Abinet Salile my name is abinet salile.
iam 17 years old. i was born in
arbaminch hospital on August 12
1991. when i come to age | got in to
gero primary school. | learned there
untill grade 4. and | transfered to
chamo primary school. after that i
pass grade 8 exam and i getin to
grade 9 in chamo secondary school
and still now | learn there i hav 1
brother and a sister. i wish i would be
a president in the future.

Ma g at ) - Like - Reply

Kasech replied - 1T Reply

Figure 12: The fifth paragraph on writing about oneself
Like most of the previous paragraphs, the beginnings of each sentence are not capitalized. The third
sentence reads strange. ‘when i come to age I got in to gero primary school’. This probably is to
mean ‘when I was seven, I joined Gero Primary School’. Despite the organization, punctuation, and

grammatical problems, the paragraph more or less gives sense..

] & 3 A % Eall 242 12:10

< Comment

Héna Z Légeéeind

am henok wondu.i was born on may 21 1993
in hawassa.from kg 1-kg 3 i learnt in konboni
kinder garden.i was acadamically more than
those kg class , in case i pass those kg class
in 1 year and i proceed to grade 1.when i
passed from grade one to grade 2 in case of
work my whole family came to arbaminch and
from grade 2 - grade 8i learnt in chamo
primary school.then i pass grade 8 national
exam and continued grade 9 in chamo
secondary and prip school now i am grade 11
student in this school.reading and internate
are my hobies.i have good relations with
peoples.albert einstaine is my hero.and my
goal is to be astro phisicsist.

Mar 18 at 20:17

Kasech Beyene | am Henok. ..
Use capital letter for I...

llcee mcanital lattarce aftar fiall ctoan

Figure 13: The sixth paragraph on writing about oneself
Henok’s paragraph starts with a sentence with no subject. The use of the phrase ‘in case’ in the

second sentence is a misuse. In the same sentence, the simple present form of the verb 'pass ' was

62



Tesfaye et al./EJBSS Vol:3(No:2), 46- 66 | 2020

used instead of the simple past. A new sentence should have started at ‘now i am grade 11 students’

Regardless of the problems mentioned, the paragraph is understandable to a reader.

% hall 33%012:12

T3
;L,.{% Mé&étla Ye Hea Konjo
i am melat hagere lemai'm 17 years old i was
born in 1992 e.c in arbaminch i have 1 berazer
& no sisteri learn kg grades kg 1-kg 3 in
abetachn . Then | went to chamo secondary &
preparatory school in grade 11.in the future
plan is Aretist .
Mar 18 at 16:38
Kasech Beyene ...brother...I attended
from KG 1-3...my future plan is to be
an artist
Apr 03 at 18:27 - Like

Figure 14: The seventh paragraph on writing about oneself

In this paragraph, five of the sentences at the beginning are written together as one, with no period at
the end of each. The last sentence is strangely written and reads as ‘in the future plan is Aretist’. As
to the feedback provided, this probably is to mean ‘My future plan is to be an artist’. The word
brother is spelled as berazor and the word artist is misspelled as Aretist in the second and last lines

respectively. Yet, the content of the paragraph is understandable.

Most of the paragraphs in the three tasks have no topic and concluding sentences. All the paragraphs
are full of spelling, capitalization, punctuation, grammar, and organization problems. This is strange
as these students have spent 11 years studying English as a school subject. This devalues the
significant difference in the test result observed between the experimental and control group.

However, almost all the paragraphs were judged to be understandable to a reader.

4. Conclusions

The experimental group’s overall achievement over the control groups was found to be statistically
significant. This revealed that the Facebook writing Group was more helpful than conventional

writing in improving students’ paragraph writing. Nevertheless, the paragraphs have different quality
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problems. The most commonly observed problems are punctuation, capitalization, and spelling.

Grammar is also a problem in some cases. On the contrary, nearly all the paragraphs were

understandable to a reader. As a result, teachers should consider using Facebook writing groups for

teaching writing. Coursebook writers should also include writing tasks that can involve the use of

technological tools. At least, Facebook can be used as an extension activity to classroom writing.

They should also design tasks that help students improve their spelling, punctuation, grammar,

capitalization, and organization. However, the study had some limitations. Despite the wide support

in the literature for process approach technology-assisted writing, this study focussed on the product

approach to teaching writing for ease of managing the experimental process. Moreover, cell phones

were used for writing where at times writing was not easy because of small screens. Some of the

errors in the students’ writing might be attributed to this.

Appendices

Appendix I: This table shows the test score

Experimental group Control group

S. No Pre-test | Post-test | Average |S.No Pre-test | Post-test | Average
1. 14.00 16.00 15.00 1. 12.00 15.00 13.5
2. 12.00 15.00 13.5 2. 12.00 13.00 125
3. 16.00 18.00 17.00 3. 12.00 12.00 12.00
4. 18.00 20.00 19.00 4. 16.00 17.00 16.5
5. 12.00 18.00 15.00 5. 16.00 12.00 14.00
6. 12.00 13.00 12.5 6. 12.00 12.00 12.00
7. 14.00 15.00 14.5 7. 12.00 14.00 13.00
8. 12.00 17.00 14.5 8. 12.00 13.00 12.5
9. 17.00 18.00 17.5 9. 14.00 14.00 14.00
10. 13.00 15.00 14.00 10. 13.00 13.00 13.00
11. 18.00 18.00 18.00 11. 19.00 18.00 18.5
12. 12.00 18.00 15.00 12. 15.00 15.00 15.00
Total 14.16 16.75 15.45 Total 13.75 14.00 13.87
average average

64



Tesfaye et al./EJBSS Vol:3(No:2), 46- 66 | 2020

References

Akbari, E., Naderi, A., Simons, R. and Pilot, A. (2016). Student engagement and foreign language
learning through online social networks. Asian-Pacific Journal of Second and Foreign
Language Education, 1/4.DOI 10.1186/s40862-016-0006-7.

Aydin, S. (2012). A review of research on Facebook as an educational environment. Educational
Technology Research and Development, Vol. 60, No. 6 (December 2012), pp. 1093-1106
Bowman, D. N. and Akcaoglu, M. (2014). “I see smart people!”: Using Facebook to supplement
cognitive and affective learning in the university mass lecture. Internet and Higher Education

23, pp. 1-8.

Buga, R., Capeneata,l., Chirasnel, C., and Popa, A. (2014). Facebook in foreign language teaching—
a tool to improve communication competences. Procedia - Social and Behavioral Sciences
128, pp. 93 - 98.

Cetinkaya, L. and Sutg, S. S. (2017). The effects of Facebook and WhatsApp on success in English
vocabulary instruction. Journal of Computer Assisted Language Learning. DOI:
10.1111/jcal.12255.

Chapelle, C. A. (2008). Computer Assisted Language Learning. In Spolsky, B. and Hult, F. M. (eds.)
The Handbook of Educational Linguistics. USA: Blackwell Publishing.

Chapelle, C.A. (2003). English language learning and technology: lectures on applied linguistics in
the age of information and communication technology. Amsterdam: John Benjamins.

Cohen, B. H. and Lea, R. B. (2004). Essentials of Statistics for the Social and Behavioral Sciences.
USA: John Wiley & Sons.

Felix, U. (2008). The unreasonable effectiveness of CALL: What have we learned in two decades of
research? Re CALL 20 (02) pp 141-161.

Fox, R. (2011) Technological Practice and Change in Education. In Kwan, R., McNaught C., Tsang,
P., LeeWang. F., Li, K. C. (Eds.) Enhancing Learning Through Technology: Education
Unplugged: Mobile Technologies and Web 2.0. London: Springer.

Hockly, N. (2012) Technology for the language teacher: Digital literacies. ELT Journal 66 (1)
pp.108-112.

65



Tesfaye et al./EJBSS Vol:3(No:2), 46- 66 | 2020

Lambic, D. (2016). Correlation between Facebook use for educational purposes and academic
performance of students. Computers in Human Behavior 61, pp. 313-320.

Littlejohn, A. and Pegler C. (2007) Preparing for Blended e-Learning. London: Routledge.

Manca, S. & Ranieri, M. (2016). Is Facebook still a suitable technology-enhanced learning
environment? An updated critical review of the literature from 2012 to 2015. Journal of
Computer Assisted Learning (2016), 32, 503-528.

Magogwe, J. M., Ntereke, B. and Phetlhe, K. R. (2014). Facebook and classroom group work: A trial
study involving University of Botswana Advanced Oral Presentation students. British Journal
of Educational Technology. doi:10.1111/bjet.12204

Mazman, G. S., and Usluel, K.Y. (2010). Modeling educational usage of Facebook. Computers &
Education, 55, pp. 444-453.

\Milosevic’, 1., Zivkovic’, D., Arsic’, S. and Manasijevic, D. (2015). Facebook as virtual classroom
— Social networking in learning and teaching among Serbian students. Telematics and
Informatics 32, pp. 576-585.

Sirivedin, P, Soopunyo,W., Srisuantang, S. and Wongsothorn,A. (2018). Effects of Facebook usage
on English learning behavior of Thai English teachers. Kasetsart Journal of Social Sciences 39
pp. 183-1809.

Tesfaye Habtemariam. (2016). Effects of Moodle-Made Blended Listening Lessons on Students’
Listening Comprehension and Attitude: A Blended Approach to CALL in EFL Classrooms: A
Thesis Submitted to Department of Foreign Languages and Literature of Addis Ababa
University for the Degree of Doctor of Philosophy (PhD) in Teaching English as a Foreign
Language (TEFL). Addis Ababa.

Wang, Q., Woo, H. L., Quek, C. L., Yang, Y. and Liu, M. (2012). Using the Facebook group as a
learning management system: An exploratory study. British Journal of Educational
Technology. Vol 43 No 3 pp.428-438.

Wang, S. and Vésquez, C. (2014). The Effect of Target Language Use in social media on
Intermediate-level Chinese Language Learners’ Writing Performance. CALICO Journal 31(1),
pp. 78-102. doi: 10.11139/cj.31.1.78-10.2

Warschauer, M. (2000). The changing global economy and the future of English teaching. TESOL
Quarterly, 34(3), 511-535.

Williams, C. and Beam, S. (2018). Technology and writing: Review of research. Computers and

education,128, pp.227-242. https://doi.org/10.1016/j.compedu

66


https://doi.org/10.1016/j.compedu

